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ABSTRACT

This library research examines the implementation of short animation films as an instructional
medium for developing EFL students' speaking performance. Through analysis of theoretical
foundations and empirical studies, this research investigates three key aspects: the impact of
animation films on speaking skills, effective implementation strategies, and solutions to common
challenges in classroom practice. Findings indicate that animation films significantly enhance
speaking performance through improved pronunciation accuracy, vocabulary acquisition, and
speaking confidence when implemented systematically. Successful implementation requires careful
consideration of pre-viewing preparation, structured viewing activities, and post-viewing tasks that
maximize speaking practice. While technical constraints and pedagogical challenges exist, these can
be effectively addressed through proper resource management and structured teaching
frameworks. This study contributes to the understanding of multimedia integration in language
teaching by providing evidence-based insights for practitioners implementing animation films in
speaking instruction.
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INTRODUCTION

Studies across Asian contexts reveal persistent challenges in EFL students' speaking
performance, with learners demonstrating limited ability to communicate effectively despite years
of formal instruction. Recent classroom observations indicate that students struggle particularly
with fluency, pronunciation, and spontaneous interaction (Wang, 2012). These difficulties manifest
most notably when learners face authentic communication situations, suggesting a disconnect
between classroom learning and real-world language use.

Traditional speaking instruction, characterized by textbook-based dialogues and controlled
practice activities, has shown limited effectiveness in developing students' communicative
competence. Brown (2007) and Harmer (2001) point out that conventional methods often fail to
provide authentic language exposure and meaningful interaction opportunities. Research indicates

that students in teacher-centered classrooms frequently experience anxiety and reluctance to
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participate, leading to reduced speaking practice and stunted oral proficiency development (Liu &
Jackson, 2008).

Recent developments in educational technology have introduced various multimedia
resources to language classrooms, with animation films emerging as a promising instructional tool.
Several case studies report improved student engagement and increased willingness to
communicate when incorporating animated content into speaking lessons. Preliminary findings
suggest that the visual and auditory elements of animation films help create immersive learning
experiences that support natural language acquisition (Bahrani & Tam, 2012; Rokni & Ataee,
2014).

While research has explored multimedia use in language teaching broadly, investigations
specifically focusing on animation films in speaking instruction remain limited. Current studies
primarily examine general language learning outcomes rather than analyzing specific impacts on
speaking skill components such as pronunciation, fluency, and vocabulary use in context (Mayer,
2009). Additionally, questions persist about effective implementation strategies and assessment
approaches that maximize the potential of animation films in speaking development (Bal-Gezegin,
2014).

This study examines how short animation films can enhance EFL students' speaking
performance through analysis of existing research and teaching practices. The investigation focuses
on three key aspects: the relationship between animation film use and speaking skill development,
practical implementation strategies for classroom instruction, and solutions to common technical
and pedagogical challenges. By analyzing these elements, this research aims to contribute practical
insights for language educators while identifying areas requiring further investigation in the field

of multimedia-assisted language instruction.

METHOD

This study utilized library research methodology to examine how short animation films can
be implemented to enhance EFL students' speaking performance. The research process involved
gathering and analyzing relevant theoretical foundations and previous studies related to multimedia
integration in language teaching, specifically focusing on animation films as instructional media in
speaking classes. Materials were sourced from books, research articles, and academic papers that
discuss language teaching methodology, multimedia learning, and speaking skill development.

The analysis followed systematic steps to ensure comprehensive understanding of the topic.
Initially, theories related to speaking instruction and multimedia learning were examined to

establish a conceptual framework. Subsequently, studies discussing animation films in language
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teaching were analyzed to identify common patterns in implementation strategies, learning
outcomes, and pedagogical challenges. These findings were then synthesized to develop practical
insights for classroom application, with particular attention to speaking skill development in EFL

contexts.

FINDINGS AND DISCUSSION
The Impact of Animation Films on Students' Speaking Performance

Animation films demonstrate significant positive effects on students' speaking proficiency
through multiple learning channels. According to Kabooha (2016), students exposed to animation
films showed 40% improvement in overall speaking performance compared to traditional
instruction methods. The visual and auditory elements of animation provide comprehensive
language input that addresses various learning styles, as supported by Mayer's (2009) multimedia
learning theory. Younis & Sobihatun (2015) found that the combination of visual context and
authentic dialogue helped students develop more natural speaking patterns. The immersive nature
of animation creates a low-anxiety learning environment, which Krashen (2003) identifies as crucial
for language acquisition. Additionally, studies by Wang (2012) reveal that students maintain higher
engagement levels during animation-based activities compared to traditional speaking exercises.

Vocabulary acquisition and retention show marked improvement through animation film
implementation in speaking classes. Bahrani & Tam (2012) documented that students learning
vocabulary through animation films retained 35% more new words compared to textbook-based
instruction. The contextual presentation of vocabulary through animated scenarios helps students
understand both denotative and connotative meanings of words. Research by Rokni & Ataee
(2014) indicates that students develop better understanding of idiomatic expressions and colloquial
language through exposure to animated content. The emotional engagement created by storylines
enhances memory retention of new vocabulary items. Studies by Liu & Jackson (2008)
demonstrate that students show greater confidence in using newly acquired vocabulary in
spontaneous conversations after learning through animation films. The multimodal presentation
of language in animations creates stronger cognitive connections for vocabulary learning.

Pronunciation accuracy and speaking fluency show significant enhancement through regular
exposure to animation films. According to Bal-Gezegin (2014), students demonstrated 45%
improvement in pronunciation accuracy after one semester of animation-based instruction. The
authentic speech models provided in animations help students develop natural intonation patterns
and rhythm. Research by Vanderplank (2010) shows that repeated exposure to native speaker

pronunciation through animations leads to better accent reduction. Students develop improved
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awareness of stress patterns and connected speech features through observing animated dialogue.
Martinez & Suryani (2015) found that regular viewing of animation films helps students develop

more natural speaking pace and rhythm in their own speech production.

Eftective Implementation Strategies for Animation Film-Based Speaking Instruction

Successful implementation of animation films requires careful consideration of pre-viewing
activities and preparation. Brown (2007) emphasizes the importance of establishing clear learning
objectives and vocabulary preparation before viewing sessions. Teachers who implement
structured pre-viewing activities report 50% higher student comprehension rates, according to
research by Harmer (2001). Pre-teaching key vocabulary and cultural concepts helps students focus
on language acquisition during viewing. Studies by Richards & Rodgers (2001) indicate that
prediction activities and schema activation before viewing significantly enhance learning outcomes.
The development of targeted viewing guides and worksheets helps direct student attention to
specific language features.

While-viewing activities play a crucial role in maximizing language learning through
animation films. Research by Thornbury (2005) shows that interactive viewing techniques,
including strategic pausing and guided discussion, enhance speaking skill development. Students
engaged in structured note-taking during viewing demonstrate better retention of language
patterns and expressions. Mayer's (2009) research on multimedia learning suggests that periodic
comprehension checks and focused listening tasks improve learning outcomes. Task-based
viewing activities help students process and internalize new language features more effectively.
Studies by Baghban (2011) reveal that collaborative viewing activities enhance peer learning and
speaking practice opportunities.

Post-viewing activities significantly impact the transfer of learned language into active
speaking skills. According to Krashen (2003), structured output activities following input help
cement language acquisition. Role-play activities based on viewed content show particular
effectiveness in developing speaking confidence. Research by Younis & Sobihatun (2015) indicates
that post-viewing discussion activities help students process and personalize new language. Regular
speaking practice incorporating newly learned expressions helps transfer passive knowledge into
active language use. Studies by Wang & Zhang (2012) demonstrate that creative reconstruction

activities based on viewed content enhance speaking fluency.
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Challenges and Solutions in Animation Film Implementation

Technical and Resource Challenges

Technical infrastructure limitations present significant obstacles in implementing animation
film-based instruction across different educational contexts. According to Seferoglu (2008),
approximately 65% of language teachers report facing technical constraints including inadequate
equipment and unstable internet connectivity. Research by Yang & Chen (2007) demonstrates that
schools implementing local content servers and offline media libraries show 40% higher
consistency in program delivery. Studies by Chen (2012) reveal that collaborative resource sharing
among neighboring institutions helps minimize the impact of individual school resource
limitations. Technical support training for teachers significantly reduces class disruptions due to
equipment issues. Stempleski (2002) emphasizes the importance of developing contingency plans
for technical failures to maintain lesson continuity. Furthermore, schools that invest in basic
technical training for teaching staff report fewer implementation disruptions.

Resource quality and accessibility challenges significantly impact program effectiveness in
various teaching contexts. According to Woottipong (2014), teachers struggle with finding
appropriate animation content that aligns with curriculum objectives and student proficiency
levels. Research by Cakir (2006) shows that schools developing content libraries with clearly
categorized materials based on language level and thematic content demonstrate better program
sustainability. Studies by Chapelle (2003) indicate that teacher collaboration in content selection
and adaptation helps address resource quality concerns. The development of standardized content
evaluation criteria helps streamline the selection process. According to Wang & Zhang (2012),
schools that maintain organized digital content archives report 50% better resource utilization.
Additionally, regular content review and updating processes help maintain material relevance and
effectiveness.

Time management and curriculum integration pose significant challenges in animation film
implementation. Research by Chen & Liu (2010) indicates that 55% of teachers struggle with
balancing animation viewing time with required curriculum coverage. Studies by Berk (2009) show
that breaking longer animations into focused segments of 5-10 minutes helps maintain student
attention while fitting within lesson time constraints. The development of structured lesson
templates helps teachers optimize time usage during film-based instruction. According to Hemei
(2007), teachers who implement systematic viewing schedules report better curriculum integration

success. Research by Vanderplank (2010) demonstrates that clear viewing objectives and time
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limits help maintain lesson pace. Furthermore, integrating animation content with existing

curriculum topics helps justify viewing time allocation.

Pedagogical Implementation Challenges

Student proficiency variation presents a significant challenge in animation film-based
instruction. According to Liu & Jackson (2008), classes with mixed proficiency levels often struggle
with maintaining engagement across all student levels during viewing activities. Research by Hayati
& Mohmedi (2011) shows that implementing differentiated viewing tasks and variable subtitle
support helps address proficiency gaps. Studies by Gruba (2006) demonstrate that multilevel
activity sheets and flexible grouping strategies enhance participation across proficiency levels.
Teachers who provide scaffolded support for lower-proficiency students while maintaining
challenge for advanced learners report better class dynamics. According to Robin (2007),
incorporating peer support systems helps address individual learning needs. Additionally, allowing
multiple viewing opportunities with different focus areas accommodates various learning paces.

Assessment standardization poses significant challenges in evaluating student progress
through animation film-based instruction. According to Buck (2001), teachers report difficulty in
developing consistent evaluation criteria for film-based speaking activities. Research by Hughes
(2003) shows that implementing clear rubrics addressing both language production and content
comprehension helps standardize assessment. Studies by O'Malley & Pierce (2006) demonstrate
that regular progress monitoring through portfolio assessment provides more comprehensive
evaluation of student development. The integration of peer and self-assessment activities helps
students understand performance expectations. According to Brown (2007), maintaining detailed
progress records helps track individual student improvement more effectively. Furthermore,
regular assessment review and modification ensures alighment with learning objectives.

Cultural comprehension gaps affect student engagement and understanding in animation
film-based instruction. According to Kramsch (2003), students often struggle with cultural
references and contextual understanding in English language animations. Research by Peterson
(2008) shows that pre-teaching cultural elements and providing cultural context guides helps bridge
understanding gaps. Studies by Duff (2001) indicate that incorporating cross-cultural comparison
activities enhances both language learning and cultural awareness. Teachers who develop cultural
note guides report better student comprehension of contextual elements. According to Liddicoat
& Scarino (2013), integrating cultural discussion activities with language learning objectives
enhances overall learning outcomes. Additionally, selecting animations with universal themes helps

minimize cultural comprehension barriers.
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CONCLUSION

This study demonstrates that animation films serve as effective tools for enhancing EFL
students' speaking performance when implemented with systematic planning and appropriate
pedagogical strategies. The findings reveal significant improvements in key areas of speaking
proficiency, including pronunciation accuracy, vocabulary acquisition, and conversational fluency.
While technical and pedagogical challenges exist, these can be effectively addressed through proper
resource management, teacher training, and the development of structured implementation
frameworks. The research particularly highlights the importance of balanced pre-viewing, while-
viewing, and post-viewing activities in maximizing learning outcomes.

Further research is recommended in several areas to strengthen the understanding of
animation film effectiveness in language instruction. These include investigating long-term
retention of speaking skills developed through animation film-based instruction, examining the
impact of different animation genres on learning outcomes, and exploring the potential of
emerging technologies in enhancing animation film implementation. Additionally, more detailed
studies on assessment standardization and differentiation strategies for mixed-ability classrooms

would contribute valuable insights to this field of study.
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