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Abstract

This study examined how two pre-service teachers in Ambon, constructed their teacher
identities during a month-long practicum in junior and senior high schools. Using in-depth
interview and photovoice (via WhatsApp), the research explored pre-service teachers’ identity
development before and after the teaching practicum. Key findings revealed the practicum's
significant role in shaping teacher identity, highlighting themes such as patience, classroom
management, reflective practice, professional responsibility, and the challenges of teaching.
The study also emphasized the importance of prior teaching experience and supportive school
environment for a successful practicum. It is recommended that English department needs to
build for the success of students’ teaching practicum.
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INTRODUCTION

The concept of teacher identity has garnered significant scholarly attention for decades
(Barkhuizen, 2017; Varghese et al., 2005; Yazan & Lindahl, 2020). Initially focused on in-
service teachers, research has expanded to explore how pre-service teachers construct their
professional identities—encompassing their self-perceptions, relational dynamics, influencing
factors, and aspirational growth (Richards, 2023). Central to this development is the teaching
practicum, a cornerstone of teacher education, a site of teachers training, that bridges
theoretical knowledge from coursework with classroom teaching practice (Beauchamp &
Thomas, 2009; Masry & Saad, 2018, Richards, 2023). Trent (2013) conceptualizes the
practicum as a crucible for identity formation, where pre-service teachers cultivate their
evolving sense of self as educators. This identity, foundational to teaching professionalism
(Sachs, 2005), emerges through interactions with mentors, peers, and students, shaping their
dedication and pedagogical approaches. As Gebhard (2009) underscores, the practicum
functions as a developmental process of "being and becoming,” fostering reflective capacity to
interrogate the beliefs and experiences underpinning teaching practices.
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Although recent studies have begun exploring teacher identity and practicum
experiences among pre-service teachers in Indonesia (Afrianto, 2014; Apriliani, 2020; Ardi et
al., 2023; Dewi & Fajri, 2023; Kusumaningtyas et al., 2023; Mulyani et al., 2022), a critical
gap remains. Research has predominantly focused on Java Island, neglecting the diverse
educational contexts of Eastern Indonesia. As Ardi et al. (2023) suggested for the importance
on the exploration of pre-service teacher identity development in different school contexts.
This study takes step to redress this imbalance by investigating how pre-service teachers in
Ambon, the capital city of Maluku province in the Eastern Indonesia, within this specific
context, construct their teacher identities before and after a month-long practicum as one of the
courses offered in the curriculum of English Education department in one of public universities
in Maluku province. Through an exploration of their perceptions, challenges, and lived
experiences, this research aims to explore the factors that shape teacher identity development
of pre-service teachers in this under-researched setting by forming the research question: How
do pre-service teachers construct their teacher identity before and after teaching practicum?

LITERATURE REVIEW

Teacher identity, as Olsen (2008) defines, is a complex interplay between individual
subjectivity and contextual influences, shaping how teachers perceive themselves within their
professional roles. Teacher identity construction informs individual’s effective teaching,
influencing pedagogical approaches, professional development, and commitment (Korthagen,
2004). One of the key factors for teacher identity construction is social interactions within
cultural contexts, including educational settings and interpersonal exchanges (Burke & Stets,
2009; Lave & Wenger, 1991).

In the Indonesian context, this construction is further shaped by unique cultural,
societal, and pedagogical elements, emphasizing ethical principles and the integration of
indigenous knowledge. The relationship between teacher identity and pedagogical practices is
inextricably connected (Reeves, 2018). emphasize psychological dimensions such as
appreciation, connectedness, competence, commitment, and career vision in shaping teaching
practices. Similarly, Kavrayici (2020) underscores the role of personal characteristics—
including passion, communication skills, and patience—in teacher identity development.
Together, these studies demonstrate that both internal (psychological and personal) and
external (social and cultural) factors play a crucial role in shaping how teachers construct their
professional identities.

Pre-service teachers often encounter pivotal moments during their training, particularly
in teaching practicums, which help shape their perspectives as future educators. These
experiences allow them to navigate dual roles—both as learners and as emerging teachers
(Weise & Sasso, 2024). Brock and Grady (1998) emphasize that the teaching practicum serves
as a site for professional identity formation, where pre-service teachers engage in authentic
classroom experiences in teaching practices. Yuan and Lee (2016) argue student teachers
intensively associate various emotions with their process of identity formation within their
teaching discourse. Through these opportunities, they develop essential professional
knowledge, skills, and competencies (Fecich, 2023; Richards, 2023).

To understand the process of identity construction of teacher identity in teaching
practicum, this study underpinned Wenger's (1998) theory of communities of practice (CoP).
The practicum experience can be considered as a process of participation in a community of
practice, where pre-service teachers engage with experienced teachers, mentors, and students
in the authentic context of the school. Masry and Saad (2018), Practicum, as one of CoP can
create tensions to what pre-service teachers believe and what they encountered in the
classroom, however, through collaborations, student teachers can develop their professional
identity.
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This study applies Wenger’s framework to examine how pre-service teachers develop
their professional identity during the practicum. Through observation of cooperating teachers
and interactions with students, pre-service teachers construct and negotiate their understanding
of teaching—a process central to meaning-making. Norton (2000) argues that this process of
self-understanding, including the development of values, norms, and beliefs, unfolds across
time and contexts. During the practicum, pre-service teachers engage in core teaching practices
such as lesson planning, instruction delivery, classroom management, and assessment. As
Richards (2023) notes, while their initial knowledge derives from teacher preparation
programs, repeated application during the practicum further hones their skills and solidifies
their professional competencies. A critical dimension of this development occurs within
the community of the school, where pre-service teachers collaborate with mentors, peers,
students, and staff, gaining new knowledge and experiences. However, as Ardi et al. (2023)
emphasize, these interactions—and the collaborations they foster—are mediated by power
dynamics that shape pre-service teachers’ positioning. Within this community, pre-service
teachers gradually negotiate their professional identity, reconciling personal beliefs with both
pre-practicum expectations and their evolving teaching practices. Thus, the practicum—
through meaning-making, practical engagement, community participation, and identity
negotiation—not only enhances teaching skills but fundamentally transforms their sense of
becoming a teacher.

The body of scholarly work on language teacher identity focusing on pre-service
teachers during their teaching practicum in Indonesia remains relatively limited (Afrianto,
2014; Apriliani, 2020; Ardi et al., 2023; Dewi & Fajri, 2023; Kusumaningtyas et al., 2023;
Mulyani et al., 2022). Afrianto (2014) took the initial step by investigating language teacher
identity among 52 pre-service teachers during their practicum in Riau. Data were collected
through interviews and focused group discussions, revealing that, alongside personal and
educational influences, dakwah served as a motivation for the participants to teach, as they
perceived teaching as a holy profession. Another study by Apriliani (2020), an undergraduate
student, employed narrative inquiry with three student teachers. Her findings indicated that
while the student teachers struggled with classroom challenges, they received strong mentor
support in exploring classroom management strategies. Similarly, Ardi et al. (2023) conducted
a narrative inquiry with two female pre-service teachers over a two-month teaching practicum.
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The study demonstrated that the participants constructed their professional identities through
identification, self-internalization, and reflection on their socialization experiences within
school communities. Kusumaningtyas et al. (2023) adopted a quantitative approach, studying
60 pre-service teachers across two internship phases. Their findings highlighted the complexity
of in-class experiences, showing how social support and personal values contribute to teacher
identity construction.

METHODOLOGY
Research Design

Drawing on the approach of narrative inquiry, this present study aims to explore the
experiences of two pre-service teachers and their construction of teacher identity during their
teaching practicum. Narrative inquiry, as defined by Connelly and Clandinin (1990) and Moen
(2006), focuses on understanding human experiences through the stories individuals tell,
revealing the meanings and values embedded within those narratives. This approach aligns
with Tanasale's (2021) work, which demonstrates how narrative inquiry can uncover the
complexities of professional identity development within educational contexts. By focusing on
individual stories, this study aims to gain in-depth insights into the pre-service teachers'
feelings, perceptions, and experiences related to their developing teacher identity during their
practicum.

Participants

At the outset, Author 1 disctributed the invitation in Whatsapp group in Cohort 2020
students who did teaching practicum. Two pre-service female English teachers, Mawar (20
years old) and Jelita (21 years old), participated as volunteers for the study and gave their oral
consent. Both enrolled in the four-year English Education program under the Faculty of
Teachers Training and Educational Sciences in Pattimura university. Teaching practicum is a
form of course offered for pre-service teachers in their 6™ semester to teach in junior and senior
high school students. Neither had prior teaching experience, as the practicum marked their first
time teaching in a formal classroom setting. Mawar was placed in a junior high school, while
Jelita taught at a senior high school. Author 1, who was part of the same cohort, was acquainted
with both participants. This shared background helped maintain an "equal partnership” with a
"low-hierarchical” dynamic (Karnieli-Miller et al., 2008, p.281) during data collection, as
Author 1 had also undergone the teaching practicum experience.

3.3 Instruments

This study employed semi-structured interviews and PhotoVoice as data collection
instruments administered by author 1. The semi-structured interviews served as the central
instrument for exploring pre-service teachers' identity construction (Tegan, 2022) through their
stories during their practicum at junior and senior high schools. The ten guiding questions were
adapted from Hahl and Mikulec's (2018) framework on student teacher identity aligning with
Wenger’s Community of Practice, focusing on four key dimensions: (1) teaching reflections,
(2) social interactions, (3) institutional influences, and (4) participants’ evolving perceptions
of themselves as teachers. While the prompt questions provided, participants were encouraged
to openly reflect on their practicum experiences. In this term, the participants could use Bahasa
Indonesia or English, but preferred to use English to answer the questions.

To complement the interview data, the study incorporated PhotoVoice (O'Malley &
Munsell, 2020), a participatory visual method to amplify underrepresented voices through
photos. The two pre-service teachers captured images reflecting critical aspects of their
practicum, such as classroom instruction and student engagement. These photographs—shared
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via digital platforms (WhatsApp or Google Drive)—were accompanied by written captions
explaining their significance. By triangulating visual and narrative data, the study achieved a
nuanced, multi-dimensional understanding of teacher identity formation. Data collection
spanned two months, coinciding with the participants’ teaching practicum.

Data Analysis

After conducting the interviews, Author 1 manually transcribed the data and shared the
transcripts with participants via WhatsApp for verification. The research team (Authors 1, 2,
and 3) then engaged in collaborative discussions to prepare for data analysis using Braun and
Clarke's (2006) thematic analysis approach. This method was selected for its flexibility in
identifying, analyzing, and reporting patterns within qualitative data while allowing for rich
descriptive insights. The analytical process began with Author 1 immersing herself in the data
through repeated readings and comparative analysis of Mawar's and Jelita's responses. Initial
coding organized data extracts into categories aligned with Wenger’s CoP framework
dimensions, which were subsequently synthesized into broader thematic categories
representing participants’ development of their teacher identity during their practicum. To
ensure analytical rigor, Author 1 conducted multiple reviews of the dataset to verify
interpretations and identify any overlooked information. The final analysis was presented
through both tabular and narrative formats, with Authors 2 and 3 providing critical feedback
that led to further refinements of the findings. This iterative process strengthened the study's
credibility by incorporating multiple perspectives in the data interpretation.

FINDINGS

The story of Mawar: From Reluctance to Awakening

Mawar, a pre-service teacher who did her teaching practicum in junior high school, has
experienced challenges on her preconceptions and shaped her understanding on teaching roles
and also her career aspirations.

Being anxious but learning to” feel the vibes”

At the outset, Mawar entered her teaching practicum with deep skepticism. As the
daughter of a teacher, she had witnessed the profession’s challenges firsthand and initially
resisted following the same path. “.....my umi was an educator...she was a teacher.”

Her pre-practicum fears centered on losing patience with students

what | imagined was that later | would meet teenagers who were just growing up or
teenagers who had just grown up and this would definitely make me impatient and |
would get angry quickly or I might have conflicts (Mawar, 5 April 2024).

These anxieties reflected her narrow view of teaching as a discipline-centric role where

teachers need to always control students. As a result it affects her initial expectation showing
uncertainty.
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Uncertainty marked her experience because she felt she was perceived more as a young
student teacher than an in-service educator, especially when students referred to her as "kakak."
This feeling improved, however, when students demonstrated good performance based on her
guidance.

"...Regarding the uncertainty, for example, when | am a teacher, you go to the class,
your student is excited, well, many students are excited, so that's why | am a teacher..."
(Mawar, 5 April 2024).

Her capability as a teacher was validated by the students' excitement in her class and
their understanding and responsiveness to instructions, which contributed to this positive
feeling.

Learning to “be more patient” in the classroom

Mawar's reflection highlights their personal growth as a teacher, particularly in terms
of patience and understanding towards students with challenging behaviors. They acknowledge
that some students may exhibit disruptive behaviors such as talking excessively or not
following instructions, but they have developed greater patience in managing these situations.
Mawar recognizes that their role as a teacher extends beyond classroom management and
encompasses nurturing and guiding students, demonstrating a shift in perspective towards a
more holistic approach to teaching.

I increasingly realize that the role of the teacher is very important, even though many
of the students are not as expected, such as being naughty or talking a lot in class and
not listening to the teacher's instructions, but | feel that I am more patient, more patient
as a teacher. understand that the role of a teacher is to protect and guide students. And
| understand that | am the only person in the class who is responsible for controlling
the class situation, so if the class condition is uncomfortable or the class is not
controlled, it means | understand that it is all my mistake, not the student's fault
(Mawar, 5 April 2024).
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Mawar realized that she could manage some naughty or talkative students that makes
classroom dynamics however she reframed herself for not blaming the students and took
accountability for classroom management, showing a stark contrast to her earlier blame-
shifting mindset. Mawar's willingness to take accountability over her classroom showing her
adaptability and capacity to be patient and responsible.

In keep doing sustainable improvement in her teaching, Mawar maintained a daily
journal to critique her teaching. This practice helped her recognize growth: "I reflect on
mistakes... then improve.” One memorable lesson—facilitating a student-led discussion where
peers critiqued each other’s presentations—became a touchstone for her capability. "The
students followed my directions... | felt happy, like a real teacher.” | saw students excited to
learn from me... | felt I could control the class.” Her genuine expressions after finding out that
the students enjoy her teaching which motivates her to continuely doing it. Mawar also try to
memorize each student by name and their needs as she can support them in her teaching.

Navigating skeptical eye to trustworty intreractions

Mawar believed that it is important to build relationships with colleagues, teachers and
our mentors or lecturers. However, her journey was not easy. In the beginning she got initial
skepticism from mentors and school adminstrators.

“... It was the same with teachers, and maybe mentors. At first, they were cynical or
rejected us. But because they saw we followed the rules and instructions, over time they
started including us in school activities ” (Mawar, 5 April 2024).

At the same time, School administrators treated pre-service teachers as inferior,
enforcing arbitrary rules (“detained after school despite fulfilling duties™).

Yet, Mawar found different feeling when she sat with her supervisor teachers (rather
than students) and introducing herself to the school community, she felt different from what
she thought.

“I felt that moment. while I was going down to practice introducing the school
environment. And there | really felt the vibes of the school itself, we had the vibes of a
student and the vibes of a teacher were different when | came to PLP [teaching
practicum], those vibes. What | feel is that as a teacher, I usually sit with other teachers
and it turns out that the feeling we get when we are students is different when we become
teachers” (Mawar, 5 April 2024).

Yet, by adhering to school norms, she gradually earned inclusion in projects like
the Pancasila e-learning initiative, proving her competence. Over time, this dedication earned
them respect and led to greater involvement in school activities, signifying a successful
integration into the school community.

Being passionate in teaching but pragmatics

Mawar found her calling to teach she starts the class. Her experiences that resonated
with Mawar's natural strengths and interests, leading to a strong sense of belonging in the
teaching profession and the students.

"... Whether | have become a good teacher or not, whether the children understand the

material or not... and afterwards, if there are indeed some obstacles, such as the
children not understanding, the very next day | will evaluate myself and make
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improvements to do my best again in the classroom. So, in my opinion, that impacts
identity” (Mawar, 5 April 2024).

Mawar demonstrates a strong sense of ownership for their students' learning. She
believes their effectiveness as a teacher is directly tied to student understanding. This
commitment extends beyond just delivering material. Mawar actively reflects on her teaching,
seeking improvement to better serve their students. This dedication to continuous learning
shapes their identity as pre-teacher, where success is measured by the positive impact they have
on their students.

Ultimately, Mawar's decision-making process for her future aspiration is pragmatic.
"If you look at my practical experience, Yes, | could have become a teacher, and
actually if I followed my conscience | would have wanted to be a teacher,”

She admitted However, external factors weigh heavily: "As we know in Indonesia, a
teacher's salary is very small. with lots of work demands.” Comparing the workload and
compensation, she concluded, "...it is better to be both lecturers.” Yet, she leaves the door open,
stating, "...if one day teachers are given a salary that is worth it or worth it, I want to be a
teacher." Mawar's journey reveals a pre-service teacher who discovered her capability and
affirmed her identity as a teacher, while simultaneously realize the fact of the profession's
realities and her own preferences for the future.

The story of Jelita: Finding Joy Amidst Great Responsibility

Jelita, a pre-service teacher embarking on her practicum in a senior high school, found
herself navigating the complex path filled with moments of inspiration, challenge, and
reflection, as she stepped into the classroom.

The spark of teaching:The calling from the Classroom

For Jelita, the initial confirmation of her calling came not from textbooks or lectures,
but from the students themselves. She vividly recalls the feeling that washed over her as she
began her lessons. "So, | feel like my teacher identity | found [it] when I start the class,” she
shared, attributing this spark to seeing the students' "enthusiastic and excited" faces. This initial
connection was powerful. She realized students saw her not just as an instructor, but perhaps
as something more: "...in reality they saw me as role models In Front of the class."”

"...l also have the values of what it means to be a teacher, which forms my background,
and my personality at home is similar because my mother is a teacher,..... but a big big
responsibility that cannot be underestimated but one side of being a fun teacher, it is
related to as you said that there are students who are interested and you believe that
your background influence the process during practicum " (Jelita, 16 April 2024).

Influenced by her mother, who is also a teacher, Jelita aimed to be a "fun teacher,"
understanding that engagement was key.

She incorporated this into her practice, often starting lessons with activities to connect
with the students. "I start the class with games and build on the students,” she explained. One
particularly memorable experience reinforced this approach: after playing a game related to the
material, she gave out small gifts.
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"I brought gifts and they were very interested when the teacher brought and gave
something, so it was very impressive,” (Jelita, 16 April 2024).

She recounted, highlighting how tangible appreciation and fun could significantly
impact the classroom atmosphere.

Embracing Responsibility and Enthusiasm

Despite the rewarding moments, Jelita quickly understood that teaching was far more
than just a profession; it was a profound "responsibility.” This realization brought its own set
of challenges. While initial enthusiasm was high, maintaining consistent engagement and
ensuring comprehension proved difficult. She observed that “"some could understand the
material, but some didn't seem to be paying attention.” This discrepancy was a significant
hurdle. The core challenge, she felt, was "to make sure that the children in the class
understand."” This sometimes led to moments of uncertainty about her path.

Reflecting on her practicum, Jelita holds a nuanced view of her future in teaching. When
asked if she definitively wanted to be a teacher, her answer was honest:

"yes but not really like 70% | want but 30% I don't want.".... “I see that a teacher has
a big responsibility in educating students to make students understand what the teacher
or | say 30% because of that big responsibility the teacher has challenges, the challenge
is to make sure that the children in the class understand” (Jelita, 16 April 2024).

The 70% stemmed from recognizing the vital role teachers play and the satisfaction
derived from it. The hesitation, the 30%, came directly from the weight of the role: "because
of that big responsibility the teacher has challenges.” Her background in education and
observing her mother had prepared her for the idea that being a teacher involves a "big big
responsibility that cannot be underestimated,” even while striving to be engaging and fun.
Ultimately, the experience help her to understand of the dual nature of teaching — the joy and
the burden.

"To be a teacher I'm happy when a student understands that material I'm happy with
their enthusiasm... but, on the other hand being a teacher is a big responsibility,” she
concluded.

Seeking Guidance

Jelita observed an initial burst of excitement and enthusiasm from their students during
the first class. However, as the lesson progressed, some students lost focus and may not have
fully understood the material. This prompted them to seek feedback from their mentor, who
provided positive reinforcement and offered guidance on effectively engaging students in a
senior high school setting.
Jelita Her interactions with her mentor teacher (guru pamong) were crucial.

“I received good feedback and got suggestions for mentor teachers on how to deal with
students at the senior high school,” (Jelita, 16 April 2024).

Jelita also felt the peer support. Her fellow pre-service teachers who recognized her
ability to manage the classroom. "They asked me for tips and tricks on how | managed the
class, regarding my method and demeanor, and | said that you need to bring the fun part,” she
noted. Over time, her persistence and adaptive methods yielded results. She initially worried
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about her ability to manage the class, but "after the 1st and 2nd initial meetings, | saw that
there was a change in the students’ willingness to listen and pay attention."

Being Teacher In The Future
Jelita has perceived teaching practicum as a venue to lean to be teacher besides what
she has received in her program.

“My background is in the education and teacher training faculty so that's I have the
value is also what to be a teacher which is my background ...also For me teaching
practicum as like a learning process activity where | as a service teacher shapes me as
a teacher in the future, about experience and my experience is a teacher as we know it"
(Jelita, 16 April 2024).

This impacts her to perceive teaching responsibly, as she said "for me teacher is just
not a profession but responsibility." This suggests that Jelita is driven by a strong sense of duty
towards their students and their education, going beyond the typical expectations of a job.

This responsibility came with challenges. . She noted "... "Teachers have challenges,
the challenge is fo ensure that all the students in a class understand...”

55 conditions become
ive and not boring for

students

Figure 3. Jelita Photovoice 16 April 2024

Despite explaining the material, a Jelita struggles to capture all students' attention, with
some actively participating while others seem disengaged. To address this, she tried interactive
methods and incorporating games to make the learning environment more engaging and
effective.

Despite acknowledging the significant challenges, the positive experiences and the
inherent value of the work left a lasting impact. "I think the challenging is big but I'm more
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grateful to be a teacher make me and great teacher.” Jelita's journey shows a developing
teacher grappling with the realities of the profession, finding joy in connection, learning from
challenges, and cautiously but gratefully embracing the significant responsibility that lies
ahead.

DISCUSSION

This narrative inquiry explored the construction of teacher identity among two female
pre-service English teachers, Mawar and Jelita, during their month-long practicum in Ambon,
Eastern Indonesia. The findings reveal that the teaching practicum served as a transformative
period, influently shaping the participants' perceptions of themselves as student into teacher,
moving them from initial anxieties and preconceptions towards a more embodied, albeit
complex, professional identity. This teacher identity construction is influenced by their
classroom realities and the way they dealth with it, navigating social interactions within the
school community, engaging in reflective practice, and reconciling intriguing personal
aspirations due to reality and expectations.

The study corroborates existing literature emphasizing the practicum's role as a critical
site for identity formation among pre-service teachers (Beauchamp & Thomas, 2009; Masry &
Saad, 2018; Richards, 2023; Trent, 2013). Mawar's initial reluctance, impacted by witnessing
her mother's challenges, and Jelita's inherited sense of responsibility underscore how pre-
existing beliefs and familial influences shape initial orientations, aligning with research on the
personal dimensions of identity (Kavrayici, 2020; Olsen, 2008). However, the their direct
teaching practice in the classroom, engaging with the students and validation received from
students achievement through their teaching, became pivotal for both participants in affirming
their teacher identities. This findings highlight the importance of relational dynamics and
emotional connections in this process (Yuan & Lee, 2016). Mawar's shift from fearing
impatience to embracing patience and taking accountability for classroom management, and
Jelita's focus on creating a "fun™ yet responsible learning environment, illustrate the
development highlighted by Gebhard (2009) as a process of "being and becoming.”
Furthermore, the importance of reflection, evidenced by Mawar's journaling and both
participants' contemplation on successes and challenges, supports findings by Ardi et al. (2023)
on reflection’s role in identity construction.

The findings strongly resonate with Wenger's (1998) theory of Communities of Practice
(CoP). The practicum placed Mawar and Jelita within the school CoP, where they moved from
peripheral participation towards fuller engagement. Their interactions with students, teacher
mentors, peers, and school administrators were central to negotiating their identities. Students’
enthusiasm during participants’ teaching has motivated them to be more confident. This
findings has resonated in Hapsari and Ena (2019)’s, emphasizing the role of student
engagement in boosting teacher confidence. Also, Mawar's experience of initial skepticism
from staff, followed by gradual acceptance through adherence to norms and demonstrating
competence (e.g., the Pancasila project), exemplifies the negotiation of membership and the
influence of power dynamics within the community, as noted by Ardi et al. (2023). Jelita's
seeking and receiving feedback from her mentor teacher highlights the crucial role of
experienced teachers guiding novices (Masry & Saad, 2018). Engaging in the core practices of
teaching—Ilesson planning, delivery, managing student behaviour, assessment—allowed them
to make meaning of their theoretical knowledge and solidify competencies (Richards, 2023).
The tension described by both participants between the joy of teaching and the "big
responsibility,” alongside Mawar's pragmatic career considerations, reflects the
ongoing identity negotiation inherent in becoming a member of the professional community
(Norton, 2000).
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This study contributes specifically by focusing on the under-researched context of
Ambon, Eastern Indonesia, responding to the call by Ardi et al. (2023) to explore diverse school
contexts. While themes like patience, classroom management, and reflection are common in
teacher identity literature (e.g., Kavrayici, 2020; Richards, 2023), the nuanced experiences—
such as Mawar's encounter with initial institutional skepticism potentially linked to perceptions
of student teachers, and the explicit weighing of passion against pragmatic concerns like low
teacher salaries in Indonesia—provide valuable contextual insights. Unlike Afrianto's (2014)
findings in Riau where dakwah was a motivator, such religious framing did not emerge here,
suggesting regional variations in identity influences. The use of narrative inquiry allowed for
a deep dive into these individual lived experiences (Connelly & Clandinin, 1990; Tanasale,
2021), while PhotoVoice offered a complementary visual layer to their stories (O'Malley &
Munsell, 2020), capturing moments like Jelita's classroom interaction (Figure 3). The
researcher's peer status potentially fostered a more open sharing environment (Karnieli-Miller
et al., 2008).

Despite these insights, the study has limitations. The small sample size (two female
participants) restricts the generalizability of the findings. A one-month practicum offers only a
snapshot of a longer developmental process. Furthermore, relying on self-reported data through
interviews and photo captions may be subject to participant recall and interpretation biases.
The shared cohort relationship between Author 1 and the participants, while potentially aiding
rapport, could also introduce bias. Future research could benefit from larger, more diverse
samples (including male pre-service teachers), longitudinal designs tracking identity
development over time, comparative studies across different regions and school types within
Eastern Indonesia, and further exploration of the interplay between visual (PhotoVoice) and
narrative data.

The findings hold significant practical implications for teacher education programs,
particularly the English Department at Pattimura University. Firstly, there is a need to explicitly
prepare pre-service teachers not only with pedagogical knowledge but also for the emotional
and relational aspects of identity construction before the practicum. This includes addressing
potential challenges like classroom management difficulties, navigating school hierarchies, and
managing the emotional weight of responsibility. Secondly, strengthening the partnership
between the university and placement schools is crucial to ensure supportive environments and
effective mentorship, mitigating experiences like Mawar's initial reception. Training for
mentor teachers on guiding identity development could be beneficial. Thirdly, incorporating
structured reflective practices throughout the teacher education program and practicum is vital.
Finally, openly discussing the pragmatic realities of the teaching profession in Indonesia,
including workload and compensation, is necessary to help pre-service teachers align their
passion with sustainable career planning. As hinted in the abstract, the English department
needs to build stronger support systems, clearer communication channels with schools, and
curriculum components focused on reflective practice and identity negotiation to enhance the
success of students' teaching practicum experiences.

CONCLUSION AND SUGGESTION

In conclusion, this study illuminates the dynamic and often challenging process through
which pre-service teachers in Ambon begin to construct their professional identities during
their initial practicum. It underscores the practicum as a crucible where theoretical knowledge
meets lived reality, forging identities through interaction, reflection, practice, and negotiation
within a specific community context. Supporting this critical phase requires a concerted effort
from teacher education institutions and placement schools to foster environments conducive to
positive identity development.
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Based on the study's scope, future research could significantly expand our
understanding of pre-service teacher identity construction. Investigating a larger sample of
participants from more diverse backgrounds and teaching contexts would provide a more
comprehensive picture of this developmental process. Additionally, longitudinal studies that
follow pre-service teachers beyond their initial practicum and into their early careers could
offer valuable insights into how teacher identity evolves over time and is shaped by ongoing
professional experiences. Further exploration could also delve deeper into the complex
interplay between personal histories, individual beliefs, and external factors like school
environment and mentorship quality, clarifying how these elements interact to shape a
developing teacher's sense of self.
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