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ABSTRACT 

The research explores how the Know What Learned (KWL) strategy improves students' 

reading comprehension in the second grade of SMA Negeri 14 MBD. It also examines 

the students' responses to implementing the Know What Learned strategy in reading 

comprehension in the Second Grade of SMA Negeri 14 MBD. The research method 

was Classroom Action Research (CAR), which consisted of two cycles. The data was 

collected through tests, questionnaires, and observation checklists as instruments. The 

result of the first (1) cycle showed that all students played actively in class, but students' 

participation was only 65%, and students experienced an increase in cycle two (2) of 

100%. Based on the explanation above, the Know What Learned strategy improved 

students' reading comprehension in the Second grade of SMA Negeri 14 MBD. 
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INTRODUCTION 

In the realm of learning the English language, some crucial skills offer distinct 

advantages to students and should be mastered by them. These skills encompass 

listening, speaking, writing, and reading. They are intricately connected, with reading 

being a particularly significant skill. Reading involves the ability to comprehend and 

process information from written texts, deriving meaning not only from words and 

sentences but also from the reader's memory, knowledge, and ideas. Thus, when 

students engage in reading, they not only understand the text but also expand their 

understanding and proficiency in reading comprehension. 
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Reading skill holds immense importance and benefits for students. According 

to Serravallo (2017), reading enables students to enhance their knowledge by enriching 

their vocabulary, rectifying pronunciation errors, and improving their grammar. 

According to, Patel and Jain (2008) argue that reading serves as more than just a source 

of information and a pleasurable activity; it also serves as a means of consolidating and 

expanding one's language proficiency. In essence, reading empowers readers to acquire 

information, engage in enjoyable activities, and extend their knowledge to comprehend 

reading passages. 

Reading comprehension in English serves as a pivotal element in facilitating 

better learning for students. Through reading comprehension, students gain access to 

information pertaining to their ongoing and future studies. While comprehension is the 

ultimate goal of reading, it can prove to be the most challenging skill for students to 

master, especially for English learners (Breiseth, 2016). Hence, students should focus 

on developing their reading comprehension abilities to extract a wealth of information 

and overcome difficulties associated with reading comprehension. 

As professional teachers, it is imperative to prepare engaging materials and 

employ effective strategies that encourage student involvement during the teaching and 

learning process. One excellent resource for enhancing students' reading 

comprehension is folklore. Ridwan et al. (2014) suggest that utilizing local legends in 

teaching can help learners understand the text more quickly due to its familiarity. 

Southwest Moluccas folklore, for example, can aid students in the learning process by 

leveraging their prior knowledge and familiarity with the story's background. Folklore 

also carries moral values and promotes interaction between teachers and students 

throughout the teaching and learning journey. Additionally, using local legends fosters 

a sense of relevance and connection to the student's own lives, as stated by Royani 

(2013) in her research on teaching English Reading. 

A preliminary study conducted at SMA NEGERI 14 MBD revealed that 

students needed more interest in participating in reading classes, finding them dull and 

lacking seriousness. They struggled to comprehend the texts and answer questions and 

needed to improve in vocabulary, grammar, and pronunciation. Interviews with the 

students highlighted that the teacher's approach mainly involved providing texts and 

instructing students to discuss and answer questions. The lack of variation in teaching 

strategies resulted in student boredom, hindering their reading comprehension progress 

in class. Consequently, most students remained passive and needed help 

comprehending the reading material during class sessions. 
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Considering the significance of reading skills in learning the English language, 

teachers must employ effective strategies and utilize engaging materials to foster 

student involvement in reading comprehension classes. One such strategy is the Know-

Want-Learned (KWL) technique, as mentioned by David C (1979; 11). KWL models 

active thinking when reading expository texts and can significantly improve students' 

reading comprehension. Teachers should carefully select the most suitable techniques 

to create a fun classroom atmosphere and enhance students' reading comprehension, 

with KWL being a recommended strategy. KWL also encourages student cooperation 

in solving problems and sharing ideas related to the text. The research questions are as 

follows: 

1. How can the KWL strategy improve students' reading comprehension in the 

second grade of SMA Negeri  14 MBD?  

2. What are students' responses to the implementation of the KWL strategy in 

reading comprehension in the second grade of SMA NEGERI 14 MBD?  

 

LITERATURE REVIEW 

The Nature of Reading  

It involves a more complex cognitive process in which students understand the 

meaning of written language, link it to their prior knowledge, and build up a mental 

representation of the information that they have read (Keenan et al., 2008; Takaloo & 

Ahmadi, 2017). This indicates that reading comprehension can stimulate students to 

become aware of their thoughts while comprehending a text. It is widely recognized 

that the objective of reading is to understand the content. A crucial factor in 

comprehending the text we read is understanding the meanings of words. Thus, 

students must possess a firm grasp of vocabulary to comprehend the text effectively. 

Comprehension monitoring is a metacognitive skill that refers to readers' ability to 

reflect on their understanding of a written text (Language and Reading Research 

Consortium & Yeomans-Maldonado, 2017). To achieve reading comprehension, 

students need to comprehend the author's sentence structure and gain an understanding 

of the text's meaning. 

Kusumawanti and Bharati (2018) explained that among English proficiencies, 

reading skills play the most important role in students' learning success since reading 

starts and develops overall learning activities. Through reading, ideas are exchanged, 

and new ideas are formed. Hence, when reading a text, students not only acquire new 
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vocabulary and a deeper understanding of grammar or the target language, but they 

also need to exercise their analytical skills. Reading comprehension, as a skill, enables 

students to decipher the meaning of a text. It is an invaluable and advantageous skill, 

alongside listening, writing, and speaking, as it dramatically aids students in the reading 

process and comprehension of texts. 

 

Know Want Learned Strategy (KWL) 

KWL is a strategy that can help students improve their reading. Gill & Irena 

(2020) mentioned that the KWL reading strategy has a value that enables reading to 

read comprehension better. According to Ogle and Abdulrab (2015), the stages of using 

KWL are:  

Initially, students engage in a brainstorming session to recall all their existing 

knowledge about the topic. This information is recorded in the "K" column of a KWL 

chart. Subsequently, students generate a list of questions pertaining to what they want 

to know or learn about the topic. These questions are listed in the "W" column of the 

chart. During or after reading, students address the questions from the "W" column and 

record the newly acquired information in the "L" column of the chart. The KWL 

strategy serves multiple purposes: it elicits students' prior knowledge, establishes a 

reading purpose, and assists students in monitoring their comprehension. 

The KWL strategy necessitates active student participation within the 

classroom. It prepares them to make predictions about the text and engages them in 

discussions with their peers. This approach primarily focuses on developing students' 

thinking skills, both individually and in groups. By utilizing this strategy, teachers not 

only play a guiding, motivating, and facilitating role in the classroom but also provide 

opportunities for students to actively participate by sharing ideas, working in small 

groups, exchanging opinions, and presenting their findings. Consequently, students 

gain confidence and enjoy the learning process while the teacher acts as a guide and 

facilitator. 

Nergis (2013) concluded that reading strategies assist students in understanding 

the text they read better. It is represented by a chart with three columns: "K" (know), 

"W" (want), and "L" (learned). The "K" column encourages students to share their 

existing knowledge about the topic, the "W" column prompts them to consider what 

they want to learn, and the "L" column allows students to reflect on what they have 

learned. This approach enables all students to contribute actively within the classroom. 

The "K" column serves as a brainstorming activity to activate students' background 

knowledge before commencing the lesson. The topic could pertain to a person, place, 

or thing. Subsequently, students are given the opportunity to predict the forthcoming 

discussion. 
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.  

 

METHOD 

The research was conducted by using classroom action research (CAR) 

methodology. The primary aim of this study was to solve the problems faced by 

students in the classroom and improve their reading comprehension, especially in the 

reading comprehension classroom. 

 

Data collection 

The researcher also wants to know does this research is successful or not through 

students' data. Therefore, the data retrieved through several instruments in which each 

instrument has a function. Those are the test, questionnaire, and observation checklist. 

The test is to know student's comprehension in reading skills, the questionnaire is to 

know students' perception and the checklist is to know is to know the role of 

implementation of Know What Learned strategies as a technique to improve student's 

reading comprehension.   

RESULT AND DISCUSSION 

RESULT 

Result of Pre-test 

In this step, the researcher presented the student's comprehension of reading before 

giving the treatment. Many students were unable to answer all the questions in the first 

cycle test. It could be concluded that they still needed some help in the first meeting. 

Based on this explanation, of twenty students, only a small part could have done the 

test well, and many students still had poor scores. This means that the students still 

needed to reach the passing criteria. It can be seen in the chart below: 
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Figure 4. Graphic of students’ test results in the first cycle 

The table above showed that only a small (2) part of students could pass 

the test than others, which means the students did not reach the criteria 

minimum (75-100). The score above was a reason that many students faced 

trouble when answered the questions.   

Result of Post-test 

 

      

Figure 5. Graphic of students’ test results in the second cycle 
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The graphic above shows the students' test results in the second cycle. Nine students 

got excellent levels and mastered 86-100, which means they achieved success criteria, 

while 11 students got good 75-85 levels, which means they improved, too.  

Based on the students' results above, all students had improved in teaching reading 

comprehension. In the second cycle, no student reached a poor level, which means the 

second cycle works by implementing the KWL strategy to improve the student's 

reading comprehension. So, the researcher ended the research.  

 

DISCUSSION  

This could compare students' reading comprehension between the Pre-test and 

Post-test after implementing the second cycle. Many students needed help answering 

the eight questions about the reading material in the pre-test because they needed help. 

Students undergo significant changes before and after the implementation of the KWL 

strategy. All of the students were motivated and enjoyed the teaching and learning 

process through the implementation of the KWL strategy. This strategy improves 

reading comprehension by allowing students to be more active in class. This strategy 

benefited students in improving their reading comprehension; during the teaching and 

learning process, all students participated and interacted well with their classmates. The 

students can present their work in English well in front of the class. 

Hence, using the KWL strategy to improve the students' reading comprehension 

was very useful. Reading enriches students' knowledge. O'Shea et al. (2016) state that 

reading involves active thinking throughout the engagement with the text. The results 

of this research showed that students' improvement in reading comprehension was 

satisfactory. The KWL strategy could also improve the students' reading 

comprehension and arouse their reading spirit. 

 

CONCLUSION 

To sum up, this research focused on how the KWL strategy can improve 

students' reading comprehension in the second grade of SMA NEGERI 14 MBD?" and 

what are the students' responses to the implementation of the KWL strategy in reading 

comprehension in the second grade of SMA NEGERI 14 MBD?". The KWL strategy 

allowed students to be more active and enthusiastic and participate in the learning 

process in the class; in other words, working in groups and individually enhanced their 

capability in reading comprehension.  Most students were also motivated to read the 

text after the teacher guided them. Prior knowledge is essential in reading 

comprehension of text, and implementing the KWL strategy improves students' reading 

comprehension in the second grade of SMA NEGERI 14 MBD, which is effective in 
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teaching reading comprehension of narrative text. Moreover, the KWL strategy has a 

good effect on improving students' reading comprehension. 

  

REFERENCES 

Abdulrab,A H. M., (2015) “effectiveness Of KWL- Plus Strategy On Acquisition the 

Concept In Science And Attitude Towards Science For English Grade 

Students .” International Journal of Innovative Research and Studies, 

Vol.4(3) 

Aqib,  Z.,  Maftuh,  M.  S.,  &  Kawentar.  (2011). Penelitian Tindakan Kelas : Untuk 

Guru SMP,SMA,SMK. CV. Yrama Widya.  

Arikunto,  S.  (2013). Prosedur  Penelitian  Suatu  Pendekatan  Praktik  Edisi  Revisi.  

Jakarta: PT.  

Cziko, C. G. (2000) What Is Reading? An Excerpt From Reading For Understanding. 

Quarterly, 38-39. 

 Danandjaja,J. (1984). Folklor Indonesia: Ilmu Gosip, Dongeng,dan LainLain.Jakarta: 

PT Temprint. 

Denning (2000) In Ellerman, D., Denning, S., & Hanna, N. (2001). Active learning and            

development assistance. Journal of Knowledge Management. 

 Emilia, E. (2011). Teaching Writing: Developing Critical Learners. Bandung: Rizqi 

Press. 

 Gill, W., & Irena, K. (2020). Am I missing something? Universal Access in the 

Ibrahim, N, N. (2012). The use of KWL technique in teaching reading descriptive text: 

 A quasi-experimental study in the first grade of a senior high school in 

Bandung. Retrieved November 6, 2015 from: 

http://aresearch.upi.edu/operator/upload/s_ing_  0608702_chapter3.pdf 

 Information Society, 19(2), 461–469. 

https://issn.lipi.go.id/terbit/detail/1598864744
https://doi.org/10.30598/koli.3.2.61-71


Koli Journal: English Language Education 

Vol 3, No 2, June 2022 

E-ISSN  2745-9055 

DOI: https://doi.org/10.30598/koli.3.2.61-71 

 

 69 

  Jannati, T. E.. Hayat, N., &Fitria, W. (2019) The Effect of Using Know Want to Know 

 Learned (kwl) Strategy Towards Student’s Reading Comprehension at 

The  Eight Grade Of SMP Islam AL- FALAH Jambi. UIN Sultan Thaha 

Saiffudin jambi    

K., & Keenan, J. M. (2008). Reading Comprehension Tests Vary in the Skills They 

Assess : Differential Dependence on Decoding and Oral Comprehension 

Reading Comprehension Tests Vary in the Skills They Assess : Differential 

Dependence  on Decoding and Oral Comprehension. 8438. 

https://doi.org/10.1080/10888430802132279 

Keenan, J. M., Betjemann, R. S., Olson, R. K., Keenan, J. M., Betjemann, R. S., Olson, 

R. 

Kusumawanti, W. D., & Bharati, D. A. L. (2018). The effectiveness of close and 

explicit reading instructions to enhance reading comprehension to highy 

and lowly motivated students. English Education Journal of UNNES, 8(40), 

1–9.doi: 10.15294/eej.v8i1.21995 

Language and Reading Research Consortium, Yeomans-Maldonado G. (2017). 

 Development of comprehension monitoring in beginner readers. 

Reading and Writing, 30, 2039-2067. Crossref. 

Linge, M. K. (2000). Reading Tutor: How to Help Your First or Second Grader 

Become  Great at Reading. Learning Express Llc. 

Maharida. (2015). Improving the Students’ Speaking Ability through Rotating Trio 

 Exchange Strategy. Exsposure Journal 222, 4(2). 

Mills, G. E. (2011). Action Research: A Guide for the Teacher Researcher. Upper 

Saddle  River, NJ: 

Nergis, A. (2013). Exploring the Factors that Affect Reading      

Comprehension of EAP Learners. Journal Of English For Academic     

    Purposes, 1-9. 

Nimmo, A. N. (2008). Effectiveness of Skills-Versus Metacognitive StrategyBased 

 Approaches on Reading Comprehension of College Developmental 

https://issn.lipi.go.id/terbit/detail/1598864744
https://doi.org/10.30598/koli.3.2.61-71
https://doi.org/10.1080/10888430802132279


Koli Journal: English Language Education 

Vol 3, No 2, June 2022 

E-ISSN  2745-9055 

DOI: https://doi.org/10.30598/koli.3.2.61-71 

 

 70 

Students.  Miami, Florida, Florida International University. 

O’Shea, S., Lysaght, P., Roberts, J., & Harwood, V. (2016). Shifting the      blame in 

higher education–social inclusion and deficit discourses. Higher      

Education Research & Development, 35(2), 322–336. 

Ogle, Donna (01986) “K-W-L: A Teaching Model that Develops Active Reading of 

 Expository Text.” The Reading Teacher, 39, 564-570.  

Patel, M. F., &Jain, P. M. (2008). English language teaching. Available online 

https://www.academia.edu/download/41337541/English_language_teachi

ng_metho ds_tools_techniques_-viny. pdf  

Prahara, S. (2021). Hak Kekayaan Intelektual Perlindungan Foklor dalam Konteks 

Hak Kekayaan Komunal yang Bersifat SUI Generis. In Hak Kekayaan 

Intelektual. LPPM Universitas Bung Hatta. https://doi.org/10.14724/2001.  

Ridwan, M., Sofyan, & Salam, U. (2014) Designing Samples of Reading mateials 

Based  on CTL by Using Local Legends of Dayak Pasaguan. Jurnal 

Pendidikan dan  Pembelajaran Khatulistiwa, 3(3), 1-13  

Rineka Cipta. Retrieved from https://elib.unikom.ac.id/files/disk1/679/jbptunikompp-

gdl-   triskanurf- 33925-3-unikom_t-i.pdf 

Serravallo, J. (2017). Dropping everything to read? How about picking some things 

up!.  Voices from the middle,24(4), 24. Available online 

https://search.proquest.com/openview/c159170leafba533b1514c2e6a9ce8

1c/1?pq- origiste=gscholar&cbl=33274  

Sudjono, A. (2014). Pengantar Ststistik Pendidikan   

Sunggingwati, D.and Nguyen, H. T. (2013). Teachers’ questioning in reading lessons: 

A case study in Indonesia. Electronic Journal of Foreign Language 

Teaching, 10(1), pp. 80-95 

Syafi’i, M., Nurdin, N., & Fitriningsih, F. (2020). The Effectiveness Of Know Want 

 Learned (kwl) Strategy In Improving Reading Comprhension Of The 

Eight Grade Students Of SMP Negeri 14 Palu.  Datakorama English 

https://issn.lipi.go.id/terbit/detail/1598864744
https://doi.org/10.30598/koli.3.2.61-71
https://www.academia.edu/download/41337541/English_language_teaching_methods_tools_techniques_-viny
https://www.academia.edu/download/41337541/English_language_teaching_methods_tools_techniques_-viny
https://doi.org/10.14724/2001
https://elib.unikom.ac.id/files/disk1/679/jbptunikompp-gdl-triskanurf-33925-3-unikom_t-i.pdf
https://elib.unikom.ac.id/files/disk1/679/jbptunikompp-gdl-triskanurf-33925-3-unikom_t-i.pdf
https://search.proquest.com/openview/c159170leafba533b1514c2e6a9ce81c/1?pq-origiste=gscholar&cbl=33274
https://search.proquest.com/openview/c159170leafba533b1514c2e6a9ce81c/1?pq-origiste=gscholar&cbl=33274


Koli Journal: English Language Education 

Vol 3, No 2, June 2022 

E-ISSN  2745-9055 

DOI: https://doi.org/10.30598/koli.3.2.61-71 

 

 71 

education journal, 1 (1), 53-59.  

Takaloo, N. M., & Ahmadi, M. R. (2017). The Effect of Learners ’ Motivation on Their 

Reading Comprehension Skill : A Literature Review. 10–21. 

Taylor, Archer, Folklore and the Student of Literature, quoted by Mazhar- ul-Islam, 

Op.Cit 

 

 

 

 

 

https://issn.lipi.go.id/terbit/detail/1598864744
https://doi.org/10.30598/koli.3.2.61-71

