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ABSTRACT 

This research aims to examines whether using students’ personal experiences can improve their 

ability to write recount texts and determine students’ responses to applying this strategy. The 

research was conducted at SMK Negeri 7 MBD with research subjects of 15 class XI students. 

This research used a Classroom Action Research (PTK) design carried out in two cycles, each 

consisting of five meetings. Data was collected through observation, questionnaire and written 

tests. The research results show that using personal experience as a learning strategy can 

improve students’ writing abilities in recounting text. The student’s average score increased 

from 57.8 on the pre-test to 68.7 on post-test I and 81.8 on post-test II. The success indicator 

is that 75% of students achieve a minimum score of 70 or more. The percentage of students 

who achieved a mastery score was 20% on the pre-test, 60% on post-test I, and 100% on post-

test II. This proves that the target of success has been achieved. In addition, the questionnaire 

results showed a student satisfaction level of 80%, which was categorized as “good”. Based on 

these results, it can be concluded that personal experience can significantly improve students’ 

writing abilities in recounting texts. 
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INTRODUCTION  

Language is crucial for human interaction and communication, with English being a 

globally spoken and internationally recognized language. English is taught in Indonesia from 

primary schools to universities to prepare students for global society. Four language abilities 

are learned: reading, speaking, listening, and writing. Writing is a crucial skill in English, as it 

helps students express their experiences and knowledge, supports language abilities, and 

prepares them for adapting to global society (Susilawati, 2016). 

Writing is one of the language abilities that a student must acquire, and it is not a natural 

skill because it does not happen naturally. (Anne Burns, 2018) stated that writing ability is the 

basis for academic success and plays an important role in education. In an educational context, 

the aim is for students to be competent to write various texts. (Muliani, 2016) stated that 

students should have good writing abilities and an extensive vocabulary so that they may 

choose the ideal words to communicate their thoughts.  
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However, writing is not an easy skill for most students to study. Hartawan (2015) stated 

that writing is the most challenging language skill for students and is not easy to master. 

Moreover, most of them showed no interest in writing. Sulistyani (2010) stated that writing is 

a dull and uninteresting activity. In learning to write, many students find it difficult to determine 

topics and explore their ideas in writing. These challenges are not merely theoretical but are 

also evident in real classroom settings. For instance, a preliminary study conducted with 

eleventh-grade students at SMK Negeri 7 MBD revealed various obstacles students face in 

developing their writing abilities. 

After conducting a preliminary study at SMK Negeri 7 MBD, it was revealed that 

eleventh-grade students struggled with creative thinking in writing, leading to confusion and 

disinterest in English classes. Issues included determining generic structure and language 

features, using simple past tense form, and selecting appropriate vocabulary. Students struggled 

with choosing the right words, organizing texts correctly, and making grammatical errors, 

particularly with subject-verb agreement. The researcher collected data through direct 

observations in the eleventh grade at SMK Negeri 7 MBD. During the observations, the 

researcher recorded students' behaviors and interactions while participating in English lessons, 

particularly during writing activities. 

The study suggests that teachers should find suitable strategies to improve writing 

abilities, particularly in past tenses sentences. Strategies should be easy to access, learn, and 

attract students’ attention. Personal experiences should be the text’s theme, as they are the main 

characters and can attract attention more quickly than other topics. According to Hirani (2020), 

students can boost their interest in writing by using their personal experiences, as they have 

directly encountered these events. 

The research aims to enhance students’ writing abilities in recount texts at XI Grade of 

SMK Negeri 7 MBD by exploring how incorporating personal experiences into writing tasks 

can improve their writing abilities. By allowing students to draw from their own experiences, 

the study seeks to determine if it can help them generate ideas more easily, better organize their 

writing, and expand their vocabulary. Additionally, the research will examine whether writing 

about personal experiences increases student engagement and motivation, leading to more 

authentic and meaningful learning outcomes in English writing classes. 

METHOD 

This study applied Classroom Action Research (CAR) to improve the writing abilities 

of eleventh-grade students at SMK Negeri 7 MBD in Tiakur, focusing on recounting texts. 

Arikunto (2008) stated that CAR involves teachers observing and gathering information about 

themselves, their students, and the learning process during classroom activities. The research 

involved 15 students and used the personal experience approach to help students enhance their 

writing abilities. 

The research process followed four stages: planning, action, observation, and reflection. 

In the planning stage, the researcher collaborated with an English teacher to develop a lesson 

plan aligned with the 2013 Curriculum, focusing on teaching recount texts using personal 

experiences. The research was conducted over a month, each cycle comprising five meetings. 
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In the action phase, students began with a pre-test to assess their writing abilities, after 

which the researcher introduced recount texts, explaining their structure and language features. 

The students then started writing recount texts after the researcher had explained the concept 

of recount texts and their structure. In subsequent lessons, students applied the personal 

experience approach by writing recount texts based on their own experiences. To do this, 

students were encouraged to reflect on significant events in their lives, such as a memorable 

trip, an important celebration, or a personal achievement. They then organized these events in 

chronological order, starting with an introduction that set the scene, followed by the events 

presented in sequence, and concluding with a reflection or summary of the experience. 

Throughout the process, students used the simple past tense to describe the events and were 

guided by the researcher in structuring their texts and using appropriate vocabulary. The 

researcher also provided support in ensuring coherence and clarity in their writing. At the end 

of each cycle, a post-test was administered to assess students' progress. 

During the observation phase, the researcher monitored students’ engagement, 

participation, and attitudes throughout the lessons. An observation checklist was used to assess 

aspects such as attendance, participation in discussions, and collaboration. This data provided 

insights into how students responded to the teaching methods and where they encountered 

challenges in the writing process. 

In the reflection stage, the researcher evaluated the effectiveness of the teaching 

approach. Based on the observations, the researcher identified areas of difficulty and made 

adjustments to improve the teaching strategy in the next cycle. The success of the research was 

measured by a target of 75% of students achieving a score of 70 or above on the post-test, 

which was considered a significant improvement in their writing abilities. 

Data was collected through three main methods: tests, observations, and questionnaires. 

The pre-test and post-test were used to assess students’ writing abilities, with scores based on 

a detailed scoring rubric that included content, organization, vocabulary, language use, and 

mechanics. Observations focused on students’ behaviors and attitudes during the lessons, while 

the questionnaire collected students’ feedback on using personal experience in writing recount 

texts. 

The data was analyzed using both qualitative and quantitative methods. Qualitative data 

from observations and questionnaires provided insights into student engagement and 

perceptions. In contrast, quantitative data from the tests was analyzed using the scoring rubric, 

which helped determine improvements in writing performance. 

The study found that using personal experiences to teach recount texts significantly 

improved students’ writing abilities. The study also highlighted that Classroom Action 

Research (CAR) is an effective method for addressing specific challenges in writing instruction 

and that, with careful planning, observation, and reflection, teaching strategies can be adjusted 

and refined to meet students’ needs. 
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FINDINGS AND DISCUSSION 

This study aims to enhance the writing abilities of 11th-grade students at SMKN 7 

MBD in writing recount texts using a personal experience strategy. Data were collected from 

the results of pre-tests, post-tests, observations, and questionnaires conducted over two cycles 

of classroom action research.  

In Cycle I, students learned the basics of recount texts, including their structure, 

purpose, and language features. They participated in group discussions to share personal 

experiences that could be used for their stories. Despite these efforts, only 60% of students 

reached the target score in the post-test. The average score improved from 57.8 in the pre-test 

to 68.7 in the post-test. However, students faced limited vocabulary, grammar mistakes, and 

difficulties organizing their ideas. These issues made it hard for them to express their thoughts 

clearly in writing, showing the need for further support. 

In Cycle II, the researcher added specific activities to help students overcome the 

difficulties identified in the first cycle. These included grammar lessons, vocabulary-building 

activities, and writing templates to guide students in creating recount texts. Peer reviews were 

also introduced, allowing students to give and receive feedback on their drafts. These changes 

were successful, as the average score increased to 81.8 in the second post-test, with 100% of 

students achieving the target score of 70 or higher. This showed a significant improvement in 

their writing abilities. 

The teacher’s observation checklist showed important information about the student’s 

progress during Cycles 1 and 2. In Cycle 1, many students struggled with the new strategy. 

They lacked confidence and did not know how to organize their thoughts, leading to 

disengagement and confusion. They needed more guidance and clearer instructions to follow 

the strategy properly. 

In Cycle 2, the teacher refined the teaching approach based on the observations and 

challenges encountered during Cycle 1. The strategy was broken down into smaller steps, 

giving students more chances to ask questions. The teacher also used encouragement and praise 

to help build students’ confidence and make them more willing to participate. By practicing 

writing regularly and making it more enjoyable, students started seeing it as fun rather than 

complex. 

By the end of Cycle 2, students showed progress in their writing, focus, and attitude 

toward learning. They became more confident and engaged in the writing process. Students 

who were once hesitant or not engaged began participating more and felt better about 

expressing their ideas. They focused better during activities, showing they were more 

comfortable with the tasks. Many students also had a more positive attitude toward writing and 

were willing to take risks in their writing The cycle showed that students could overcome 

challenges and improve their writing abilities with the proper support. In Cycle 1, students had 

trouble because they lacked confidence, didn't understand the instructions, and lost interest in 

the tasks. They were unsure of how to start writing or organize their ideas, which caused 

frustration. In Cycle 2, the teacher made changes by making the instructions simpler, breaking 

the tasks into smaller steps, and giving more examples to show how to write. This made 
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students feel more confident and less confused. The teacher also encouraged students and 

praised even small improvements, which helped motivate them and made them feel better about 

their work. By the end of Cycle 2, students were more confident, could write more clearly, and 

stayed focused better. This showed that with the right help, students could improve their writing 

and feel more positive about it. 

The questionnaire results also showed the positive impact of this approach. 80% of 

students said using personal experiences was interesting and helped them gain confidence and 

improve their writing. Personal experiences made the writing process easier, as students could 

relate to the topics and familiarly share their thoughts. This made them more motivated to write 

and improve their work. 

Discussion 

This research focused on enhancing students' writing abilities, particularly in writing 

recount texts, through the use of the personal experience strategy. The study demonstrated that 

this approach was effective in improving student engagement, writing skills, and overall 

performance. By having students draw on their personal experiences, they became more 

connected to the material, which helped them better understand the structure of recount texts 

and improve their vocabulary, content, grammar, and mechanics. The personal experience 

strategy made writing lessons more meaningful and engaging, encouraging students to actively 

participate and feel more confident in expressing their ideas. This approach also fostered self-

expression and enhanced vocabulary development, as students were motivated to use a broader 

range of words to describe their experiences. 

However, the research also revealed some challenges. There was a noticeable variation 

in students' language abilities, with some students able to construct sentences and phrases 

easily, while others struggled. This created discrepancies in the class, requiring extra time and 

support for students with lower proficiency, which occasionally slowed down the overall lesson 

flow. Additionally, while many students found it easier to write about personal experiences, a 

few struggled to expand on their ideas or include sufficient details. These students needed 

additional prompting to recall and organize relevant aspects of their experiences into coherent 

texts. Furthermore, some students relied heavily on the teacher for translation and language 

support due to limited vocabulary and grammar knowledge, which reduced the amount of 

independent writing practice and hindered the development of self-sufficiency in writing. 

Despite these challenges, the personal experience strategy proved to be a valuable tool 

in improving students' writing abilities. It enhanced their motivation and engagement, allowing 

them to produce more structured and meaningful recount texts. The approach also highlighted 

the importance of adapting to students' varying proficiency levels and providing additional 

support where necessary. Overall, the study suggested that integrating personal experiences 

into writing instruction can be a powerful way to boost student engagement, self-expression, 

vocabulary development, and writing proficiency. 

 

 

https://issn.lipi.go.id/terbit/detail/1598864744
https://doi.org/10.30598/koli.5.2.80-79


Koli Journal: English Language Education 

Vol 5, No 2, December 2024 

E-ISSN  2745-9055 

DOI: https://doi.org/10.30598/koli.5.2.80-88 

 

 

85 

 

CONCLUSION 

This study showed that using the personal experience strategy helped students enhance 

their ability to write recount texts. Their scores improved from the start to the end of the study, 

showing they made progress. They became better at understanding how recount texts are 

structured and enhanced their ability in areas like vocabulary, content, grammar, and writing 

mechanics, such as punctuation and spelling. This suggests that the strategy helped them 

improve both their ability to write recount texts and their overall writing skills.  

The strategy also made learning more interesting and relatable. By writing about their 

own experiences, students felt more confident and motivated to write in English, leading to 

more active class participation. 80% of students said they enjoyed writing recount texts using 

their personal stories. Using their own experiences helped students understand the basic 

structure of recount texts—orientation, sequence of events, and reorientation. As they shared 

their personal stories, they naturally followed this structure, which improved the organization 

and flow of their writing. 

However, some challenges still existed. Not all students reached the expected level of 

vocabulary and grammar. Some needed more help to expand their ideas and keep their writing 

logical. This highlighted the need for more focus on vocabulary building and grammar support. 

Overall, the personal experience strategy successfully improved students’ writing abilities, 

engaging them in learning and boosting their confidence in expressing personal experiences. 

This approach made learning more meaningful and accessible, especially when writing recount 

texts. While most students improved their understanding and use of recount text structure, some 

still struggled with vocabulary, keeping their writing organized, and grammatical accuracy. 

These difficulties showed that more support is needed, particularly in vocabulary and grammar. 

The researcher also offered suggestions for teachers and future researchers. Teachers 

should use the personal experience strategy to help students write more quickly and actively 

participate in lessons. Teachers need to be facilitators and motivators. For students who 

struggle with English, staying motivated and curious about the subject will help them 

understand it better. Lastly, future researchers can use this study as a guide to further explore 

ways to improve students’ writing abilities. There is room for improvement; more research can 

build on these results to improve writing instruction. 
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